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THE EFFECTS OF SUSTAINED SILENT READING
ON THE ATTITUDES OF FOURTH GRADE STUDENTS

by
Bernice McQueen-Bruce
May 1995

This project was conducted to determine whether sustained silent
reading had a positive effect on the attitudes of fourth grade students.
The Kear and McKenna Elementary Reading Attitude Survey was
administered in a pretest, posttest format to three classes with one class
designated as a control group. The results indicated no difference in
attitude as a result of implementing a silent reading program.

IV

CHAPTER I
BACKGROUND OF THE PROJECT
Many students in today's classrooms do not display a positive attitude
toward reading nor do they choose to read as a free time activity despite the
emphasis and time spent on the teaching of reading skills in the elementary
grades. According to Sadoski (1980), many educators feel that present
instructional trends are producing readers who are able to read but have little
desire to do so despite teacher encouragement. Moreover, the influence of
media, a frequently noisy environment, and social activity all provide distraction
from reading outside school. Many young people lack a quiet place to read or
have no adult role model to foster the desire (Jones, Miller, & Moore, 1980).
Advocates for Sustained Silent Reading: Allington (1977), Hunt (1970),
Evans and Towner (1975) and others believe that skill instruction is over taught
and under-practiced. They propose that the best way to develop students'
attitudes is to give them every opportunity for silent reading in class. They
believe teachers are focusing too much time on the how's of reading instead of
the why's. Stated by Moore (1980, p. 445) "the attention for Sustained Silent
Reading grew out of the realization that although much time was spent teaching
students how to read, few opportunities were provided in class to practice."
Sustained Silent Reading fulfills a major objective of reading by providing the
means for students to become effective and efficient readers by offering them
the opportunity to practice their skills and possibly change their attitudes toward
reading .
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Statement of the Problem
Research suggests that teaching skills are overemphasized in the
teaching of reading. Hunt (1970) believes that teachers put too much emphasis
on errors, which accentuates the negatives in pursuit of error-free reading.
According to Allington (1977), in many reading lessons little actual reading of
words in context takes place. In many commercial reading programs, the reading
act is fragmented into hundreds of worksheet-style practice drills devoted to a
specific word or comprehension skill, with only minor emphasis on interacting
with a reading selection itself.
Sadoski (1980), states the general rationale of Sustained Silent Reading
(SSR) programs is that they will promote achievement, attitudes, and interest in
reading by providing time for students to enjoy reading as a holistic and
recreational language activity instead of a hierarcht of learning tasks. Sustained
Silent Reading preserves children's natural curiosity and love of learning, and
incorporated correctly into any reading program, can assist teachers in creating
life-long readers of students.

Purpose of the Project
The purpose of the project was to determine by use of the Elementary
Reading Attitude Survey, (Kear and McKenna, 1990), if Sustained Silent
Reading had a positive effect on the reading attitudes of fourth grade students.
The subjects were students from Stanley Elementary school in the Tacoma
School District.
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Limitations of the Project
Possible limitations to the findings of the project include:

1.

The project was undertaken in a school where the reading programs were
primarily literature based models and where the students were not
exposed to basal reading on a daily basis.

2.

Stanley Elementary is a magnet school which attracts a large proportion
of middle class students. These students have a higher probability of
parental readers as models than is typical of the neighborhood.

3.

Research indicates that the use of Sustained Silent Reading is best
gauged over years, not months. In this project circumstances only
allowed for a minimum time frame .

4.

The possibility of bias exists because the researcher was responsible for
one of the groups that was studied.

Definition of Terms
Elementary Reading Attitude Survey (ERAS)--An instrument that enables
teachers to estimate attitude levels toward reading.

Sustained Silent Reading (SSR)--The uninterrupted, daily, timed period of silent
reading of literature of choice in which the whole class, including teacher, reads.
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Summary
Today's classrooms continue to have many students who do not choose
to read as a pleasurable free time activity. Research (Jones, 1980; Levine,
1984) shows that more time is spent in the typical classroom on the skills of
reading rather than the act of reading . A number of researchers (Allington,
1994; Anderson & Simons, 1988), believe that present instructional methods of
teaching reading have created children who can read, but if given a choice,
prefer not to. These researchers feel that skills are necessary to teach reading,
but when over taught, create negative attitudes toward reading in children.
Anderson and Simons (1988) state, "the single most important element of an
effective reading lesson is for kids to read" (p. 18).
Sustained Silent Reading provides that lesson. It gives students time to
read literature of their choice on a daily basis while engaging them in the holistic
act of reading. SSR could be a possible method to instill the love of reading in
today's students.

CHAPTER II
REVIEW OF LITERATURE

Introduction
The purpose of the project was to determine by use of the Elementary
Reading Attitude Survey (Kear and McKenna, 1990), if Sustained Silent Reading
had a positive effect on the reading attitudes of fourth grade students. The
subjects were students from Stanley Elementary school in the Tacoma School
District.
The review of pertinent literature was undertaken and subsequently
divided into three sections. The first section explains the mechanics of SSR.
The second section discusses possible reasons for negative reading attitudes in
many children . The final section presents possible methods to foster a more
positive attitude towards reading in today's classrooms.

The Sustained Silent Reading Program
An inexpensive reading technique called Sustained Silent Reading (SSR)
is a component that can be adGled to any reading program that desires instilling
positive attitudes toward reading in its students. Conceived by Hunt (1970) of
the University-of Vermont in the early 60's, and perfected by McCracken in the
early ?O's, Levine (1984) states, "SSR is a structured activity in which students
are given fixed time periods to silently read self-selected books of their choice
without interruption. No other demands are required. It provides the kind of
reading experience that avid readers get outside: the pleasure of reading
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whatever one wants, with no demands to perform, and good practice" (p. 394).
Several basic guidelines are enforced to ensure that the program meets its
goals:

1.

Everyone reads.

2.

Teachers model good reading behavior by reading themselves.

3.

SSR takes place at the same time each day, promoting consistency of the
activity.

4.

Readers are allowed to choose materials without pressure or coercion
and from a wide selection of materials.

5.

Interruptions are not allowed.

Initially, SSR's goal was to increase the reading ability of students.
According to Langford (1993), "today's educators now recognize the importance
of positive attitudes toward reading as a major concern of the basic reading
program" (p. 194).
Despite the fact that most reading outside the classroom is done in
silence, teachers have long taught reading as an oral skill. Studies show that a
small amount of time is given to actual reading for ones own pleasure or purpose
in today's classrooms, (Jones, 1980). Educators need to give students time to
practice what's being taught.
Moore (1980) asserts, "SSR is not a novel program, it has existed for as
long as people have been reading . Whenever a person selects something for
his/her own purpose, spends more than a few minutes perusing it, and
comprehends whatever s/he wants, SSR is occurring" (p. 445).
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Reading Practices--Roots of Negative Attitudes?
In Becoming a Nation of Readers, the Commission on Reading reported
that many children do not choose to spend much of their time reading when
given free time to engage in the activity. In a fifth grade study, half of the
children read for an average of 4 minutes each day or less, thirty percent read
for an average of two minutes each day or less, and ten percent reported never
reading . For a majority, reading occupied one percent or less of their free time
(Anderson, Hiebert, Scott and Wilkinson, 1985, p. 77).
Educators (Johns, 1978; Levine, 1984), believe that the methods used to
teach reading may have an effect on why to many children don't perceive
reading as an enjoyable activity. Teachers may be unknowingly contributing to
an environment that fosters negative attitudes toward reading. According to
Johns (1978) "present ways in which reading is taught have produced many
students who can read but choose not to" (p. 70). Allington (1977) agrees,
"teachers have confused the means of reading instruction with the end of fluent
reading" (p. 546). Allington concludes that in many reading lessons "skills
consume most of the reading time, leaving little room for actual reading to take
place" (p. 546). In addition, many teachers do not provide time for silent reading
in today's classrooms. He further states that teachers seem to feel
uncomfortable when children just read. Sustained reading seems more like a
leisurely activity than educational work to adults even though actual involvement
in reading remains the most potent factor in development of reading processes.
Another possible link to negative attitudes, is the strict adherence to the
commercial reading programs, known as basals, which are a staple for teachers.
These packaged programs drive 70%-90% of the reading time in many schools
(Anderson, Hiebert, Scott and Wilkinson, 1985). The focus is isolated skill
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instruction that emphasizes rules rather than tacit strategies. Voluntary reading
is accepted, but is usually not given priority over the importance of
comprehension, word recognition , and sub-skills.
Morrow (1987), an early childhood researcher revealed that in a survey of
6 sets of basal readers and teacher's manuals few of the elements and activities
found to promote voluntary reading and interest in books were included. Morrow
states (1987 , p. 273) , "it has been suggested that low levels of voluntary reading
among the young are indirect but definite result of the over emphasis on skills."
She adds that, "because voluntary reading is not promoted , it is not surprising
many students choose not to read" (p. 273). According to Devine (1989), basal
readers provide structure but by themselves are not enough to produce
successful readers. As a result, they may deprive children of a wide and rich
perspective on reading and create a narrow view of reading and what reading
can do.
Sadoski (1980) suggests that the amount of independent, silent reading
children do in school is significantly related to gains in reading achievement and
attitude. Nevertheless, the amount of time spent on reading in the typical
classroom is small, 7 or 8 minutes per day, or less than 10% total reading time,
(Anderson, Hiebert, Scott and Wilkinson, 1985).
During an informal survey of several remedial and corrective reading
classrooms conducted by the Commission on Reading, it was discovered that a
mean of 43 words was read in context by each student. The study found that
students spend up to 70% of their reading time in independent "seat work"
practice on workbooks and skills sheets. An analysis of these workbook
activities required only a perfunctory level of reading. Some skills sheets did a
poor job of correlating with the basal text and instructions and illustrations were
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not always clear. Children's perception of "reading" may become associated
with these "skill and drill" practices.
According to Estes and Johnstone (1977), these "drill skills assume that
learning to read involves the acquisition of a finite but rather large number of
relatively distinct and specifiable abilities" (p. 893). The skills teach behaviors to
raise standardized test scores but lack focus on the appreciation of reading.
Estes and Johnstone add "the question which arises is whether educators
should teach what we think we can measure--the endless lists of skills imagined
by reading authorities--or what we think are the strategies characteristic of the
fluent reading process?" (p.893) . Interviews of low socio-economic Black
students who were one year above grade level indicated that most liked to read
but few liked the activities called 'reading' in school (Anderson, Hiebert, Scott
and Wilkinson , 1985).
Another possible link to negative attitudes toward reading in students is
the tradition of "round robin" reading still practiced in many schools. The student
is required to read aloud in class. According to Breznitz (1987, p. 89), "when a
child is asked to read aloud in front of the teacher and classmates, the ability to
decode printed materials becomes publicly observed and publicly evaluated."
This may be anxiety producing and harmful to a child's self-concept. On the
other hand, states Breznitz, "when a child reads silently, the ability to decode the
printed text is within the reader's private domain, thereby implying that silent
reading may be less distressing than oral reading" (p. 89). Furthermore, it only
seems logical that this competitive, public display of successes and failures may
cause self-dissatisfaction, causing a child to shy away from the reading process
whenever possible. According to Doake (1976) , this simplistic mechanistic
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approach conditions children to view reading as a word-centered oral activity
instead of as a visual meaning-centered process.

Similar concerns were voiced by Huey in 1908: Reading as a school
exercise has almost always been thought of as reading aloud, in spite of the
obvious fact that reading in actual life is to be mainly silent reading. The
consequent attention to reading as an exercise in speaking, and it has usually
been a rather bad exercise at that, has been heavily at the expense of reading
as the art of thought-getting and thought manipulating (p. 359).

Tovey (1981) reports that "teachers continue to use 'indiscriminate oral
reading practices' despite research findings that dJsprove these methods for the
teaching of reading" (p. 72). Educators get too involved in the teaching of the
mechanics of reading at the expense of teaching the love of reading. According
to Morrow (1987), educators need to rethink priorities in the way reading is
taught. He suggests providing teacher directed activities that motivate interest
in books; immediate access to books within classrooms, and appropriate times,
materials, and an interactive setting for experiences with literature must become
an integral part of instructional programs. Estes and Johnstone (1977) state, "It
is the love of reading and learning which we take at the outset to be the primary
mission of schools. Lacking that accomplishment, any other objective of schools
is open to serious question" (p. 892).

Foster Positive Attitudes Through SSR
In response to an attitude survey done by Roettger (1980), fourth, fifth,
and sixth grade students respond similarly when asked how they would help
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children learn to like reading if they were the teacher. "The most frequent
response was that children should have time each day to read 'their own' books
even if they had not completed all their work. They also felt that it was important
to be able to discuss what they were reading with other children" (p. 453).
Students in grades five through eight were asked about their attitudes and habits
associated with reading. Among the concerns were the desire to "choose their
own books" and the desire for "more interesting reading materials" (p. 453).
They also felt that there was not enough time for reading and too many
interruptions when they did read .
SSR speaks to these concerns. Students are given the opportunity to
select their own material and guaranteed time to read silently each day without
assessment by the teacher. Sadoski (1980) states, "The fostering of interest in
reading and the foundation of a positive attitude towards its pursuit are
facilitated better by Sustained Silent Reading programs than by many other
methods" (p. 155).
From the available research it seems that SSR programs will enhance
reading achievement as well as traditional methods. But SSR is more valuable
towards developing positive reading attitudes and interests. Furthermore,
students can get the much needed practice that they need to acquire a desire to
read on their own. Sadoski (1980) adds, "If reading is to grow beyond the rather
sterile prospect of filling in so many workbook pages, it must be experienced as
a global, holistic activity rather than a fragmented one" {p. 155). When children
actively engage in the reading process, they view the mastery of skills not as an
end in itself but rather as a means of attaining a broader goal.
Skills take predominance in most reading programs, therefore, the
reading for pleasure normally comes only when students have completed their
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seat-work. Poor readers, the students who need the most practice, often do not
get this opportunity because they are also slower at completing paper and pencil
assignments. According the Allington (1994), such children typically experience
lessons designed in ways that restrict how much reading they do in school.
These children read little in school compared to classmates whose reading
development is more advanced. Instead of being immersed in more
opportunities to experience print and text, these children receive remedial,
compensatory, and special education interventions that focus more often on
providing participating children with more skill lessons. According to Trelease
(1985), these students associate reading as work and may never be aware of
the pleasure of reading just for fun .
SSR provides the poor reader the opportunity to read for enjoyment and
interest. With the emphasis on silent reading and the tolerating of mistakes,
rather than the focus on correcting errors, the poor readers will enjoy reading
more, practice isolated skills in context more frequently, and "independently
realize and internalize the skills they have been taught, while developing their
own attitude and interests as well," (Sadoski, 1980, p. 154). Poor readers are
more motivated to read because they are free to choose books that are of
interest to them. "The reader may not understand alls/he reads, but because
interest is high, s/he persist in the pursuit of their reading (Levine, 1984, p. 398) .
These readers will undo their own instructional level of performance. Hunt
( 1970) asserts, "when the classroom atmosphere encourages self-selection,
usual reading level performances become less meaningful" (p. 148).
Blair, Heilman, and Rupley (1986), believe that the principles underlying
the advocacy of self-selection are psychologically sound. "Since there are
tremendous individual differences among pupils in a given classroom, there is
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little justification for assuming that different pupils' needs and interests are met
by one basal series or a single text" (p. 501 ). Anderson, Hiebert, Scott and
Wilkinson (1985) refer to independent reading as a major source of reading
fluency for practice must give children a sense of success and enjoyable enough
that they will choose to read by choice.

Summary
Many students in today's cla~srooms do not perceive reading as an
enjoyable activity, and it is not easy to pinpoint all the possible reasons why.
Educators need to instill the love of literature in children at an early age, before
negative attitudes can take hold.
Reading skills have their place and are a necessary component to the
tea~hing of reading, but skill lessons in themselves cannot make a child want to
read. Educators need to combine skills with an appreciation for reading. In so
doing, educators may come closer to designing appropriate instruction that can
promote what should be the ultimate goal: children who love to read.

CHAPTER Ill
METHODOLOGY

Introduction
The purpose of the project was to determine by use of the Elementary
Reading Attitude Survey, (Kear and McKenna, 1990), if Sustained Silent
Reading had a positive effect on the reading attitudes of fourth grade students.
The subjects were students from Stanley Elementary school in the Tacoma
School District.

Procedures
The project was confined to three fourth grade classes at Stanley
Elementary School, a magnet school in Tacoma, Washington. A general
overview of SSR, its rules and rationale were discussed with the fourth grade
teachers involved in the project. One agreed to implement the program for three
months, three days each week for 10-20 minutes each time, while the other
chose to be the control group and administered the surveys in a four month
period. The third class implemented the SSR program for five months, four days
a week for 20 minutes each time . The difference in time between the three
classes was determined by individual teachers availability rather than
predetermined by the researcher.
The Elementary Attitude Reading Survey (ERAS) was explained and
administered to each class in a pretest posttest situation depending on how long
that class was to engage in the project. This attitude instrument was created by
Kear and McKenna (1990) who set out to produce a public-domain instrument
that would effectively assess attitude levels efficiently and reliably. The authors
14

15

agreed that the survey must (a) have a large-scale normative frame of reference;
(b) comprise a set of items selected on the basis of desirable psychometric
properties; (c) have empirically documented reliability and validity; (d) be
applicable to all elementary students, Grade 1 through 6; (e) possess a
meaningful, attention-getting, student-friendly response format; (f) be suitable for
brief group administration; and, (g) comprise separate sub-scales for
recreational and academic reading (see Appendix).
Construct validity for the ERAS had proven to be statistically sound. The
full scale and sub-scales (Recreational and Academic) both between and within
were studied for consistency. Its use by research would lead one to believe in
its reliability.

Implementation
The classroom that implemented SSR for the longest period (5 months)
prepared ~y discussing the program. At least one third of the students had
experienced silent reading on a regular basis in the past and appeared
enthusiastic. The class voted on a new name, Sustained Reading Time, and
used the initials, SRT. The class was informed that they would have SSR for
four days a week for twenty minutes when everyone would read, including the
teacher. The students were able to sit wherever they chose within the class, this
included in the window, corners of the room, and under tables and student
desks.
A problem soon arose after two weeks with the seating arrangements.
Approximately four to six boys chose not to read, but engaged in giggling over
National Geographic magazines and the sharing of jokes with each other
concerning pictures. Four of the lowest readers appeared to only look at
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pictures from large, hardcover books. When bored with this, they would also talk
with neighbors on subjects other than the book either one of them had. A
teacher decision was made to have all silent reading done at their desks and it
was to be completely silent. Approximately fifteen of the students did not like
this idea because it also punished those who were on task during this period and
enjoyed reading while sitting on the floor or under their desks. It was eventually
realized, in hindsight, that some of the enthusiasm for the SSR came from the
freedom to sit where each chose.
Throughout the five months, it was apparent that the majority of the
students were enthusiastic about SSR time, but that some students could not or
would not read for longer than ten minutes. These students would become
fidgety and exchange books several times during one session. Some times the
student would interrupt another child's reading with attention-getting activities
while passing on their way to or from the class library. Another rule had to be
imposed: once a book was selected, you keep it for the full SSR time.
Students who found twenty minutes too long needed constant verbal
reminders of what they should be doing. Even so, it appeared that they spent
the remainder of the time looking at a page until the allotted time was over.
To help resolve this problem, the teacher would periodically talk to the
student about what s/he was reading before SSR, or give suggestions on books
to read from the classroom library. Off task students seemed to enjoy the
attention and talking about their books, but in the long run, it appeared to do little
for the initial problem of keeping them on task.
Towards the end of the project period (approaching the fifth month) the
students were used to SSR and immediately grabbed their books to read. The
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most reluctant readers, however, continued to complain when the signal for SSR
was given.
In the class that implemented the program for three months, from 10 to 20
minutes for three days a week, the teacher also explained SSR and gave ERAS.
The teacher engaged in silent reading along with her class but would also
complete clerical duties at times. SSR took place at varying times whenever
there was an extra 10 to 20 minutes available. Even though this class also had
students who enjoyed silent reading, they too experienced the same problems
the five month class experienced: low readers who preferred to look at
illustrations rather than read.

Treatment of Data
The project compared the attitude of fourth grade students before and
after participating in an SSR program. Students answered questions by circling
pictures that best matched their own attitudes concerning reading. The research
design used is the One-Group Pretest-posttest design. A composite score was
obtained from the ERAS in this study to determine the overall average score
both before implementing SSR, and after the time period. Only those students
who were present for both tests were used in the class average.

CHAPTER IV

ANALYSIS OF DATA
The purpose of the project was to determine by use of the Elementary
Reading Attitude Survey (Kear and McKenna, 1990) if Sustained Silent Reading
had a positive effect on the reading attitudes of fourth grade students. The
subjects were students from Stanley Elementary school in the Tacoma School
District.

ERAS Scores
The ERAS was administered to the five month class in November. This
class' full scale mean for both recreational (reading for fun) and academic score
(reading for academic purposes) was 58.6, indicating a slightly better than
indifferent attitude toward reading. A total score of 50 falls about mid-way on the
scale, between slightly happy and slightly upset Garfield figures, and indicates a
relatively indifferent overall attitude toward reading. The recreation mean at this
time was 30.47, and the academic mean was 28.10, each score also indicating a
slightly better than indifferent attitude toward reading (a score of 25 falls midway on the scale). In April, when the project was finished, the recreational mean
was 27 .21 and the academic mean was 24.84. The class average had dropped
to 52, a difference of 6.6. The students' enthusiasm had waned resulting in an
attitude more closer to indifference. According to the authors of the ERAS, a
pre/post difference would, in general, need to be 5 points or more on either the
academic or recreational sub-scale before any real change could be assumed.
On the total score, the pre/post change would need to be 7 or 8 points to
assume any real change in reading attitude (see Table 1).
18
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Table 1
Means ERAS Scores for 5-Month Class
Source

Pretest

Posttest

Difference

Recreational

30.47

27.2

-3.27

Academic

28.00

24.84

-3.16

Full Scale

58.60

52 .00

-6.60

The three month class took the pretest in December and their mean score
for both sub-scales was 66.84, leaning toward a more positive attitude in reading
when compared to the five month class. Their recreational mean was 32.84,
with an academic mean of 34. By March, when the project ended, their mean
increased slightly to 68, a gain of 2.84 points. The recreational score showed a
minimum change--33.89, and the academic score stayed the same--34 (see
Table 2) .

Table 2
ERAS Mean Scores of 3-Month Class
Pretest

Posttest

Recreational

32.84

33.89

1.05

Academic

34.00

34.00

0.00

Full Scale

66.84

68.00

1.16

Source

Difference

20
The control group administered the pretest in January and had a mean for
both sub-scales of 64.1. This group showed a good attitude toward reading, with
a recreational mean of 31.36 and academic mean of 32.74. The posttest mean
dropped slightly to 61 , a difference of 3 points (see Table 3).

Table 3
ERAS Mean Scores of Control Group
Source

Pretest

Posttest

Difference

Recreational

31.36

31 .5

.14

Academic

32.74

29.5

-3.24

Full Scale

64.10

61.0

-3.10

It is interesting that the class that was exposed to SSR the longest,
showed no gain in attitude points. According to the results , this class
experienced the most loss in points--starting at a mean of 58.6, and ending at 52
points. Even though Kear and McKenna (1990) state that there must be a mean
difference of 7 or 8 points before any real change can be assumed, it is quite a
loss when added to expectations of a significant gain (see Table 4).
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Table 4
ERAS Mean Scores for Three Classes
Source

Time

Pretest

Recreational

5 mos.

Academic

Full Scale

Posttest

Difference

30.47

27.20

-3.27

3 mos.

32.84

33.89

1.05.

Control

31.36

31.50

0.14

5 mos.

28.00

24.84

-3.16

3 mos.

34.00

34.00

0.00

Control

32.74

29.50

-3.24

5 mos.

58.60

52.00

-6.60

3 mos.

66.84

68.00

1.16

Control

64.10

61.00

-3.10

It must be noted that this class compared to the other two classes also
started out with the lowest mean points--58.6, compared to 66.84 and 64.1. The
data suggests the possibility that if children do not already possess a somewhat
positive attitude toward reading, that no amount of opportunity, at least by fourth
grade, is going to make a significant difference.

Summary
The ERAS scores for all three groups would seem to indicate:
1.

No positive changes in the attitudes towards reading after implementing a
SSR program to fourth graders at Stanley Elementary School in Tacoma.

2.

No support for or against the benefits of silent reading .·

--

CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
Today's schools are producing children who have the ability to read but
too often choose not to. The possibilities for this frustrating problem are not
easy to pinpoint. Could it be the way reading is taught with too much emphasis
on skill and drill? Are there too many distractions for children outside of school?
Are adult role models who may encourage reading for pleasure too few?
Whatever the reasons, too many children have a negative attitude toward
reading by fourth grade.
The purpose of this project was to explore whether the fourth grade
students possessing negative attitudes toward reading would feel more positive
toward reading after several months of exposure to Sustained Silent Reading.
The research literature reveals that children are over-drilled and not given
adequate time to read books on their own. The time spent in reading in the
typical classroom is less than 10% of total reading time (Anderson, Hiebert,
Scott and Wilkinson, 1985).

Conclusions
This project had no conclusive results for SSR. However, it was limited,
like all studies on SSR, by time. To produce a more efficient study of SSR,
groups of students at all grade levels would need to be monitored over several
years, not months. Even five months of SSR did not appear to be long enough
to counter any negative attitudes children possessed.
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Jones, Miller, and Moore (1980) conclude that as long as SSR has no
known negative effects on children, it would seem logical to include this program
as a natural form of practice for it involves the child in the total act of reading .

Recommendations
If one of our goals as an educator is to produce life-long readers, we
should be concerned and focused on encouraging in students a desire to read .
We must, therefore, not forget to teach them to want to read.
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Elementary Reading Attitude Survey
Scoring sheet
Student name - - - - - - - - - - - - - - - - - - - - - - - - - - - Teacher-------------------------------Grade - - - -- - - - - - - - Administration date - - - - - - - - - - - -

Scoring guide
4 points
3 points
2 points
1 point

Happiest Garfield
Slightly smiling Garfield
Mildly upset Garfield
Very upset Garfield

Academic reading

Recreational reading

,

.

11.
12.

2.
3.

7.

13.
14.
15.
16.
17.

8.

18.

9.

19.
20.

4.
5.

6.

10.

Raw score: _ _

Raw score: _ _

Full scale raw score (Recreational + Academic): - - - - Percentile ranks

Recreational
Academic
Full scale

ELEMENTARY READING ATTITUDE SURVEY

School - - - - ~

-; 1.
~

l

Grade_ Name _ _ _ _ _ _ _ _ __

How do you feel when you read a book on a rainy
Saturday?

JTM 171Wf'!>

2.

How do you feel when you read a book in school
during free time?

3.

How do you feel about reading for fun at home?

4.

How do you feel about getting a book for a
present?

Please note: Garfield cartoons in this appendix were redacted due to copyright concerns.

2
g

i 5. How do you feel about spending free time reading?

l"'.

:
;

~

~
Q

9
~
0:
~

"
6.

How do you feel about starting a new book?

7.

How do you feel about reading during summer
vacation?

8.

How do you feel about reading instead of playing?

4

!13. How
i
.

do you feel about reading in school?

Ji

j

¥

§

14. How do you feel about reading your school books?

15. How do you f8el about learning from a book?

1 6. How do you feel when it's time for reading class?

5

! 17.
!.
~

How do you feel about the stories you read in
reading class?

,

i

~

.,:::,

.
g

18. How do you feel when you read out loud in class?

1 9. How do you feel about using a dictionary?

20. How do you feel about taking a reading test?

